AfL Lesson Example 2 (English Language)
Subject
Topic
Lesson Dura�on
Prior knowledge

English Language
Spoken Interac�on
1.5 hour
In the previous lesson, students
- had the rubrics for spoken interac�on explained
to them
- listened to and evaluated samples of diﬀering
standards of spoken interac�on

Level / Stream
Class size
Date conducted
Student proﬁle

Intended Learning Outcomes
1. Respond to ques�ons for a given picture.
2. Substan�ate points through the use of personal details and opinions.
3. Contribute ideas and consider other points of view.
4. Assess themselves and their peers on what makes a good spoken interac�on.
Accompanying materials
-

Rubrics for Spoken Interac�on
Spoken Interac�on Discussion A

Sec 2 Express
41
4 March 2019
Students are of mixed ability with some students who
are outspoken. They enjoy having group discussions.

Lesson
AfL process
Explaining

Timestamp
[00:00]

Ac�vity
Teacher recaps what students have learnt in the previous lesson.

Exploring

Teacher elicits responses from students on the criteria to assess
spoken interac�on.

Explaining

Teacher gives out the rubrics that detail the levels of the criteria
they have discussed.

Exploring

Engaging

[01:51]

[02:10]

Jigsaw Ac�vity – Expert Group
In their expert groups, students are to think of their own responses
in rela�on to the picture and ques�ons given, jot them down in
their worksheet and discuss them with their team members who
have the same picture and ques�ons as them.
Teacher listens to a student’s response and poses ques�ons for
students to think about when he feels students have gone oﬀ
track.

Tips/Remarks

 Rubrics can guide students to self- or peerassess.
 Exchanging of ideas allows students to have

richer responses and oﬀer sugges�ons to one
another.

 Take the �me to listen in on what students

say as they discuss in their groups. Sit down with
them if necessary.

[02:30]

Students move to their home groups.

[02:39]

Teacher explains the next ac�vity where students have to take
turns speaking and have their peers assess them.

 Remind students to use this opportunity as

Explaining

[03:18]

Teacher reiterates the criteria students will be using to assess their
peers for the lesson that day.

Discuss criteria regularly with students.

Engaging

[03:38]

Teacher reminds students to record their self-reﬂec�on and peer
feedback in the space provided.

Students some�mes need deliberate

prac�ce before their formal assessment.

reminders to record their own learning.

Jigsaw Ac�vity – Home Group
Exploring
Engaging

[03:57]

Students present their responses to their home group for their
peers to assess.

[04:42]

Students give feedback to the presenter in their group while the
presenter records down the feedback. Students use the rubrics to
guide them in giving feedback to the presenter.

Explaining
Engaging

 For groups that struggle to peer evaluate,

the teacher can provide more guidance by
sit�ng down with them, listening and giving �ps
on the presenta�on and peer feedback.

[05:59]

Student self-reﬂects on her presenta�on and the peer feedback
given.

Exploring

[06:01]

Teacher gets individual students to volunteer their responses to
each of the picture given.

Exploring

[06:15]

Teacher asks a series of ques�ons to get students to elaborate
more on their response.

 This allows struggling students to think how
else they can elaborate their points and how
they can prompt their friends during peer
evalua�on.

Explaining

[06:23]

Teacher rephrases what the student says.

 Modelling speech and replacing similar

 Get students to record their presenta�on and

peer feedback while in their home groups. The
teacher can selec�vely choose to listen to the
recordings a�er class.

words can help boost students’ vocabulary and
competency.

Explaining

[06:32]

Teacher highlights what is meant by a good example as modelled
by the student he calls out to present.

Explaining

[06:54]

Teacher gets students to nominate the good and the less
competent speakers and jus�fy their evalua�on.

Engaging

Legend
 Alterna�ve ac�vi�es

 Time saving �ps

 Invite the good speakers to present to the

class and get his/her team members to give
their feedback.
 Elicit what students struggle with during the
ac�vity (e.g. ﬁnding a personal experience to
share, eye-contact, grammar, etc.) and share
�ps (or get other students to share) on how to
overcome such challenges.

 General remarks

Planning stage
Before the lesson was conducted, the teacher made modiﬁcations to the original lesson plan based on discussion with the research team:
-

Created rubrics in student-friendly language to be distributed to the students during the lesson
Designed more speciﬁc ques�ons related to the pictures (as opposed to using the same ques�on across all pictures) for students to discuss
Provided space in the handouts for students to write down their reﬂec�ons and the peer feedback that they receive.

This lesson is part of a series of assessments conducted throughout the year. Students are given opportuni�es to keep on improving their skills before they
are formally assessed during the September holidays where they have to upload a podcast.
Spoken interac�on is one of the oral components that students will be assessed on in their na�onal examina�ons at secondary four. The curriculum is
designed progressively, star�ng with certain components from secondary one. As they move up to secondary two and three, more components are added
in and the standards expected become higher. By secondary four, students are expected to have learnt the necessary skills that will help them prepare for
the na�onal exams.
Follow-up
In the subsequent lesson, the teacher reviewed with the class what was lacking in their responses and explained to them how they can improve.

Post-Lesson Reﬂec�ons
Although the discussion may not be frui�ul for some groups during the ﬁrst run of such an ac�vity, it is felt that teachers should not be discouraged but
con�nue to improve upon the lesson as some beneﬁts are s�ll obtained. “As we progress, there will certainly be some form of improvement and learning as
we can see from the March holiday homework (which was a�er this lesson was conducted). We can see that… they a�empt to put in personal response and
all that.”
“As much as I will like the conversa�on to be self-directed by the students so as to encourage free ﬂow of ideas without inhibi�on due to my presence, I
realized in retrospect that it is be�er for me to spend more �me listening in to conversa�ons of the groups and steer their conversa�ons, making it more
focused. I should also assess their assessment of each other. This can make their thinking visible to everyone in the group so that everyone in the group
knows the ra�onale of the assessment. My input into their assessment of their peers is also helping the members of the group to learn the points to look
out for in assessing each other.” (EL teacher, interview).
To ensure students are held accountable and take the ac�vity seriously, they may be told that they have to present their responses to the whole class
a�erwards.
Comment by research team: It may be good for the teacher to illustrate clearly some exemplars of success criteria, and discuss openly with students. Thus
could facilitate a more frui�ul group discussion later. If students are deemed to be ‘oﬀ target’, teacher could reﬂect on whether is it that the ‘summa�ve
assessment criteria’ should need some modera�on (rather than for instance just trying to direct them to what the teacher wants them to say). This
admi�edly is not easy for the teacher, and we suggest that the department could reﬂect on the forma�ve-summa�ve assessment criteria con�nuum, and
develop clearer exemplars that are level-appropriate. This could ease some tension between the forma�ve-summa�ve orienta�ons of assessment.
Points to Ponder
Reﬂect on your daily AfL prac�ces in class.
1) Are your students able to ar�culate explicitly the expecta�ons or standards you have of them for every lesson?
2) How much of the lesson �me in class do you maximise to elicit evidence of individual students’ progress in their learning?
3) Do you provide opportuni�es and make connec�ons for students to progressively work on improving a similar skill / topic?
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